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Abstract 
The article is devoted to the analysis of experience of case study application in teaching of historical disciplines in higher 
educational institutions. Problem definition: Analysis of case study as an educational method; possibilities of application of the 
case study method in the study of historical events and turning points of history; analysis of seminar classes in the subjects 
"Alternative Possibilities of Development of Russia in 1917". Research objectives: To develop methods of application of case 
study in teaching of historical disciplines in higher educational institutions; to show the value of case method as an instrument for 
development of history students’ critical thinking. 
 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Organizing Committee of ICEEPSY 2014. 
Keywords: case-study, practical situation, business game, problem situation. 
 
1. Introduction 
  
The integration of Kazakhstan into the world educational space demands training of a highly qualified specialist 
possessing new critical thinking, high mobility, competence, tolerance, ready for continuous professional growth.  
One of effective methods of development of students’ critical thinking is active introduction of new forms and 
teaching methods including innovative educational technologies in the educational process.  While traditional  
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educational methods are based on a live broadcast of knowledge from the teacher to the student, innovative methods 
are not guided by mastering ready knowledge but by its development, by coauthorship of the teacher and the student 
in the course of study. The most significant method among innovative ones is the case method (creation of practical 
situations).  
The case method was first applied at the Business school of the Harward university in the 1920s of the XX 
century; here the first case situations were developed for the teaching of business disciplines to students. In 1954 the 
teachers of the Harward university published a collection with the description and analysis of the case method. The 
second section named "The Case Method as Seen by Recent Graduates" is of special interest for us. There a clear 
description of the method, its opportunities, value and application borders are given (McNair and Hersum, 1954 is 
given: 76-178). Since then the teachers of the Harward business school have published many works containing new 
experience of application of the case method, instructions on creation of cases (Barnes, Christensen, Hansen, 1994, 
1994b; Hammond, 2002; Ellet, 2007).  
The essence of the case is a description of a real situation, its analysis and creation of a model of event 
development. The case study is often applied in the teaching of economic sciences because this branch of science is 
very close to practice. Here the case-study is connected with a modern real economic situation. One of the main 
features of work with the case study is its interdisciplinary character. The knowledge accumulated during the study 
of many social and humanitarian and historical disciplines is mobilized while preparing of a case study. The basic 
principle of the case study method: students are offered to comprehend a real life situation (a real historical event or 
a phenomenon); its description and analysis demands activation of accumulated complex knowledge as well as 
acquirement of new knowledge. The case method allows to solve the following problems: 
1) to train participants in decision-making on real practical situations, to form skills of separation of important 
things from minor ones, to define problems; 
2) to impart the ability to interact to each other to participants; 
3) to model especially difficult situations when the most capable expert is not able to capture all aspects of a 
problem individually, and the group is a basis in making of overwhelming part of group decisions; 
4) to show multiple meaning of possible decisions. 
Moreover, unlike educational tasks in similar situations there is no an accurately defined set of basic data which 
can be necessary for getting the only correct decision. Also a number of questions which require answers are 
missing in the structure of the case study. Instead the student should comprehend the situation stated in a case 
entirely to reveal a problem and questions demanding solution. Thus independence and initiative development, an 
ability to be guided in a wide range of questions connected with various aspects of studying of social and 
humanitarian and historical disciplines are provided.   
 
2. Material and Methods 
  
The condition of Post-Soviet historical science is often characterized as crisis. However, such explanation does 
not capture the essence of the changes occurring in it. Actually in its subsoil there is the most difficult, painful 
process of changes of historiosophical paradigms, renewal, revision and withdrawal of old methodologies. Now the 
interpretation of concrete historical events from the position of Marxist Soviet methodology will be insufficient; 
furthermore, methodological works of foreign theorists which contain different options of conceptual approaches to 
the comprehension of historical process have already been translated and published. Proceeding from told, we offer 
application of the case study method when studying historical events of a transition period, turning points of history. 
During such periods alternative ways of development appear, and every country (or people) chooses their own way. 
The case method, whose popularity among interactive methods of training is increasing, promotes development of 
skills of the analysis and critical thinking, demonstration of various positions and points of view, formation of skills 
of assessment of alternative options in the conditions of uncertainty. This article is devoted to the analysis of the  
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case study as an educational method and to the definition of possibility of the case study application when studying 
historical events of turning points of history.  
In this research methods in two directions are applied. The former one is the refusal from absolutization of one 
of the reality sides, search for the point of bifurcation of history development, historical alternative in real historical 
space, modeling of historical process. The latter one is a competence-based approach to the teaching of historians, 
application of methods which are not aimed at a live broadcast of knowledge from the teacher to the student, but at 
the development of coauthorship of the teacher and the student in the course of training. 
How effective is the case study application in history studying where there is no possibility of situational task 
creation? How to define "situation", "case" which students will look for solutions to tasks for? The seminar class 
developed by us on the problem "Evolutionary and Revolutionary Models of Development of Society" can serve as 
the answer to these questions. Theoretical aspects of this subject were stated in the lecture. Now in a practical lesson 
it is necessary to show a real situation of emergence of evolutionary and revolutionary models of development of 
society using a concrete example from history of a certain country. 
  
3. Results 
  
The student in the course of work with a case is the active learning subject working in a team. The teacher 
organizes and models a discussion, helps students to answer questions: "What problems are solved in the considered 
case? ", "How are the problems solved? ", "What information is necessary to use? ", "How to find necessary 
information and how to present it better? ", "How to carry out the analysis of the collected data? ". Considering that 
students often prefer to give solutions at once, without resorting to analysis, the teacher at the very beginning of the 
class has to adjust students that the situation stated in the case is difficult and demands analytical approach. During 
the group discussion the role of the teacher has to remain hidden, imperceptible. The teacher carries out only two 
functions here: regulating and correcting: in case the discussion is uninteresting, it is necessary to be able to direct it 
to the necessary course, in case of need to be able to remove stress in the group, etc. 
And only after the general discussion the teacher comes back to a traditional role and sums up the class results. 
For this purpose it is recommended to return to a theoretical material and to remind it to students, to specify the 
name of the subject or the section which were fixed by means of this case. If the case is constructed on real facts, it 
is necessary to reproduce what was actually undertaken having specified that decisions made in a practical situation 
do not always appear optimum.  
Materials for case creation: 
1 .  Problem real situations.  
2 .  Interesting historical facts.  
3 .  Historical sources.  
Now there are two classical case study schools: Harward (American) and Manchester (European).  The method 
developed by the American scientists is aimed at training of students in search only the right decision, and the 
European method assumes diversity of the solution. The cases of these schools differ from each other in the volume 
of the prepared material: the American cases operate with a large volume of the written text, approximately 20-25 
pages, and the European cases are several times shorter than them. Considering the accession of the Kazakhstani 
universities to the Bologna Process and the acceptance of the European model of the credit system by them we have 
chosen the European cases.   
One of the famous authors of the case method development M. Munter suggests beginning work with the 
defining of the main idea (Munter, 1993). The main idea of our case is the identification of possible alternative ways 
of the Russian Empire development in 1917. The class purpose: to create a practical situation with the possibility of  
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a choice of alternative ways of development of Russia in 1917 in order to provoke discussion in an educational 
audience, to motivate students to debate and analyze the situation, and to make decisions. 
Preparation and discussion of cases is recommended to carry out in three stages: 
1)   Preparatory stage:   the teacher acquaints students with the subject, the purpose and tasks of the seminar, 
provides with methodical recommendations, information material, literature and thesaurus. The group is divided into 
some subgroups, the head of group is appointed. Sheets with methodical recommendations for case preparation are 
distributed to students: they have to pay the main attention to the question: "If Bolsheviks could not have seized 
power, what forces would have come to the power?". To find all possible options, and to describe all alternative 
models of development of Russia. To remember from the course "History of Russia" and "The contemporary history 
of Kazakhstan" the subjects "Revolution of 1917 in Russia" and "The Civil War", the ratio of political forces on the 
eve of the revolution, to establish the reasons for Bolsheviks’ victory in the civil war.   
2) Preliminary homework, namely, case preparation in writing. During this period students have to reveal some 
options of possible ways of development of Russia in 1917. The situation before February, 1917, the real fact 
(Bolsheviks’ accession to power), unrealized opportunities, as well as the situation which developed after October, 
1917 can be considered as options. During this period both discussion of alternative opportunities of development of 
Russia in 1917 and search of arguments and decisions take place in subgroups. 
3) Work in the audience. Each group during the preparation describes all possible alternative ways of 
development of Russia in 1917, but at the discussion they speak about one option. The discussion of options takes 
place in the form of active debate. 
As a result of the preparation and the discussion by the students of the cases prepared by them it becomes clear 
that after February revolution of 1917 there were some alternatives of the further development of the country: The 
first alternative meant formation of a democratic republic with a sovereign parliament, wide political freedoms, 
general and equal elections, a multi-party system and national equality. This alternative was presented by the 
Provisional government and the Soviets of Workers’, Soldiers’ and Peasants’ Deputies supporting it until the 
autumn, 1917. It was unrealized as the Provisional government in the conditions of war could not solve cardinal 
problems of the country development: agrarian and national questions, withdrawal from the war, cooperation of all 
democratic forces. The second alternative was the return to the strong power of landowners and upper bourgeoisie at 
first in the form of military dictatorship, and then, probably, of constitutional monarchy with very limited 
democratic freedoms and preservation of "the united and indivisible Russia". This alternative was presented by 
conservative and monarchist parties,  army authorities, officials’ authorities. It was the most evidently seen at the 
State Meeting and in the days of the Kornilov Affair in August, 1917. The third alternative was the victory of radical 
forces, first of all Bolsheviks, under slogans of a socialist revolution. This alternative was carried out during the 
October revolution and fast establishment of the Soviet power in the country. 
  
4. Conclusions 
 
Students on a concrete example from history of Russia have to understand the essence of alternative 
opportunities, the reasons for realization of one of these opportunities, a ratio of objective and subjective factors in 
the history, a ratio of such categories as necessity and contingency, to know the specifics of interaction of a subject 
and an object in historical science. They have to find answers to questions difficult in the methodological and 
gnosiological sense: whether an ideal reconstruction of an object is possible if the studied phenomena are separated 
by time intervals; if the cognition of the historical past is possible, what the means of penetration into the past are; if 
the object of historical cognition is recreated by historians, reconstructed by them, whether the law of reflection can 
be applied to this sphere in principle. So as a result they have to gain abilities to estimate historical events and 
phenomena from the point of view of various conceptual approaches. During the discussion students find different 
alternative possibilities of the development of the Russian society in 1917, find out the reasons for accepting a  
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revolutionary model of development. In the course of the preparation of the case a high level of creative competition 
among students is provided. 
How the application of this method in history teaching differs from economic cases. Future economists during 
the preparation of cases are guided by the search of possible ways of improvement of business, a way out of an 
economic crisis, etc., while historians proceed from a real historical fact event to look for alternative opportunities 
unrealized owing to various objective and subjective reasons. Considering the specifics of historical sciences which 
generally study past processes, phenomena and events we apply the case study in the teaching of historical 
disciplines in the context of alternativeness and diversity of historical development. 
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